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Abstract

The competencies of today’s students are crucial for their success in school, life, and the
workplace. These competencies are knowledge, abilities, and attitudes students apply in
unfamiliar or challenging circumstances. Integrating method-specific, social, and personal
competencies into the learning process is essential for students to acquire and use these
competencies in a complex and changing society. This article examines the current state of
social studies instruction in Indian schools, focusing on Kerala, and assesses the alignment
of teaching methodologies with desired subject-specific competencies. The findings
show significant gaps in aligning teaching methodologies with desired competencies,
with many educators reporting challenges in integrating active learning strategies and
critical thinking skills into their lessons. The study emphasizes the need for professional
development programs focused on innovative teaching approaches and curriculum
alignment to enhance the effectiveness of social studies instruction. According to the
survey, the traditional approaches to social studies instruction do not assist students in
acquiring the required subject-specific competencies.
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Introduction

Students” knowledge, abilities, and attitudes are greatly influenced by the field of
education, especially during the early years of secondary school (Srinivasan, 2020). As a
multidisciplinary discipline that covers topicslike history, geography, civics, and economics,
social studies is crucial for producing knowledgeable and involved citizens. The social
studies curriculum gives students the skills they need to comprehend and navigate the
complexity of the modern world and impart critical information about societal structures
and functioning. Today’s students are expected to be tomorrow’s scientists, artists, thinkers,
and innovators. They are entrusted with creating a new future while tackling today’s
issues, and strengthening their competencies is essential for navigating their academic,
personal, and professional paths (Seema Shukla, 2021). The learning competencies consist
of knowledge, skills, and attitudes, which students use in novel or challenging situations
(NCERT, 2018). They expand and synthesize their knowledge, cognitive preferences, and
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practical skills. Competencies are a combination of attitudes, abilities, and knowledge that
students use and develop when presented with unfamiliar or challenging circumstances.
They strengthen and supplement the knowledge, thinking processes, and skills they
already possess. It is widely recognized that having knowledge of theories, concepts, and
techniques and applying them to specific fields requires specific competencies (Book, 2014).
Each competency outlines the learning outcomes of knowledge, understanding, skills, and
attitude.

This study evaluates the social studies curriculum for secondary education, focusing on
subject-specific competencies and teaching methodologies. It aims to identify gaps and
areas for improvement by examining the alignment between intended competencies and
actual instructional practices. The study also explores how teaching strategies impact
student engagement and comprehension. The findings can inform curriculum development
and pedagogical practices, enhancing secondary students” educational experiences.

Objectives
The objectives of the study are

e The study’s prime objective is to describe essential concepts of skill, ability,
competence, learning outcome, and competency-based education in Social Studies

e To evaluate the qualification frameworks and competency-based education in
Social Studies

e Toevaluate the fundamentals and practices related to competency-based education

Methodology

For this study, a convergent design, a mixed methods research loom, is used to gather
and examine qualitative and quantitative data simultaneously. The research involved data
collectionand itsexaminationseparately, combining theresults,and contrasting the obtained
results to gain a comprehensive understanding. The research aimed to reach conceptual
accord on Competency-Based Education (CBE) and evaluate it in an environment with the
current practice of social studies teaching learning process at secondary schools. Most of
the data used in the study came from a review of pertinent literature.

One additional way of gathering data is using a questionnaire divided into two sections: one for
defining concepts related to CBE and the other for defining ability, competence, skill, and learning
outcome. It was up to the participants to select and determine which definitions fit each concept.
They might also offer suggestions based on their ideas. Participants were asked to indicate whether
or not they agreed with the ten definitions of CBE that were presented in the second section. Before
the questionnaire was finalized, expert opinions were obtained.

The study used descriptive statistics, content analysis, and descriptive analysis methods to
analyze data collected from participants on the definitions of Conceptual Belief. The first
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sectioninvolved participants marking the concept and expressing their suggestions through
open-ended questions. The data from 15 items was analyzed using descriptive statistics,
and verbatim quotations were elicited. The second part described the respondent’s point of
conformity on CBE definitions using percentages and frequencies. A deductive approach
was used to examine the concepts described clearly and theoretically. Descriptive analysis
consists of creating a framework, processing data by the thematic structure, relating
findings, and interpreting the results. Here, the study uses deductive content analysis
through stages such as pointing and matching the themes, establishing codes and arriving
at conceptual themes, and then describing and interpreting the relevance of findings.

As part of the framework, scientific literature examination was carried out to evaluate and
present the available scientific studies on input concepts such as curriculum competencies in
social studies, competency-based education, outcome-based education, and qualifications
frameworks. The research focused on educational sciences and included studies related to
Competence-Based Education and other related concepts. Leaned scholar’s opinion was
also sought to guarantee content validity of the data drafted form literature review.

Social Studies Curriculum Evaluation

The social studies curriculum in India plays a crucial role in shaping students” socio-cultural,
political, and economic awareness. Evaluating students’ performance in social studies
is a crucial responsibility for educators and social science researchers (Wentzel, 1991). It
determines the extent to which students have achieved the objectives of the curriculum,
assesses the effectiveness of social studies instruction, and verifies current teaching and
learning practices (Button. ed., 2021). Teachers must be aware of cognitive and non-
cognitive learning outcomes requiring assessment and the available tools and techniques.
The current examination system primarily groups students into poor, average, good, very
good, and excellent grades, but evaluation also serves other purposes. Education aims to
help each person reach their most significant potential, and tailoring instruction to each
student’s ability level improves comprehension of the material (Eggen, 2001). Teachers
should evaluate students at the beginning of the course to understand their abilities and
tailor their teaching methods accordingly. This continuous process allows teachers to
modify their teaching methods and explain concepts not understood by students.

The Social Studies curriculum in India aims to equip students with the knowledge and skills
to understand their society, culture, and the world. It encompasses various disciplines,
including history, geography, political science, and economics, fostering critical thinking,
empathy, and informed decision-making. Given the dynamic nature of society and the
ever-evolving educational landscape, regular evaluation of the curriculum is essential to
ensure its relevance and effectiveness in meeting the needs of students. The teaching of
social studies aims at the all-round development of children, including cognitive, physical,
social, and emotional aspects. Formative evaluation guides students and teachers for
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specific learning, while summative evaluation assesses each student’s performance in their
course (Bull et al., 2017). It can be used for grading and certification, predicting success in
a subsequent course, indicating the initiation point in the subsequent course, providing
feedback to students, enabling comparisons of outcomes of different groups, and providing
feedback to teachers for improving instruction in social studies in subsequent years.

However, more connections must be made between these objectives and classroom
implementation. Some topics may need to be updated or more focused on rote
memorization, while contemporary issues like globalization, environmental sustainability,
and social justice need to be addressed. Traditional teaching methods, such as lectures and
rote learning, are not widely implemented, limiting student engagement and developing
critical thinking and problem-solving skills (Bennett, 2018). Assessment methods, such as
formative assessments, projects, and presentations, often rely on written examinations,
which may not accurately reflect students’” understanding. Recommendations include
regular curriculum revision, promoting innovative teaching strategies, implementing
diverse assessments, and providing professional development opportunities for teachers
to enhance their instructional practices and familiarize them with modern pedagogical
approaches.

Competencies for Social Studies Learning

Our school education programs are built around subject-specific competencies,
which are the epitome of our excellence. Employers and recent studies have noted that more
than these competencies are needed to deal with a society that is becoming more complex
and moving quickly. Incorporating method-specific, social, and personal competencies
into your learning process is essential because it can support students’ acquisition and use
of their subject-specific competencies (Daugherty et al., 2015). Students acquire and apply
competencies, which are attitudes, abilities, and knowledge, to successfully learn, live, and
work. Competencies support students in achieving learning objectives and applying what
they have learned to novel contexts (Fain, 2015).

The  content-based  competencies COMPETENCE FRAMEWORK
required for a career, including

. . . METHOD-SPECIFIC
historical knowledge, geographical
awareness, political systems, economic SUBJECT- SOCIAL
principles, and cultural diversity. SPECIFIC

It emphasizes the importance

. tPoTh PERSONAL
of understanding significant

historical events, interpreting maps, Figure 1: Competency Framework

understanding political systems, and appreciating the diversity of cultures and traditions
within and across societies. Social studies education is essential for students to improve
their social and personal competencies. Civic engagement, social awareness, conflict
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resolution, tolerance, cultural sensitivity, personal growth, critical thinking, digital literacy,

creativity, cultural identification, and patriotism are some of these competencies (Darder

etal., 2023). Understanding democratic ideals and civic duties is a necessary component of

social competence. Developing a feeling of global identity and realizing how intertwined

global concerns are two aspects of global citizenship. Social engagement encourages

sensitive concept expression and productive group interaction. Learning conflict resolution

techniques fosters peace and understanding across many populations.

The following provides a detailed description of the subject-specific competencies for

learning social studies. A general description and learning outcomes pertaining to

knowledge, skills, and attitudes are provided for each competency (Source: Competencies
in Social Studies - DRAFT - October 2018).

Competency

Description

Critical Thinking

Managing Information

Problem Solving

Creativity and Innovation

In social studies, critical thinking is applying logic to investigate
subjects, consider problems, and formulate well-informed opinions.
Students examine connections between and within social, political,
economic, and environmental perspectives and systems; synthe-
size thoughts from manifold sources when exploring contempo-
rary or historical themes and issues; express agency, integrity, and
open-mindedness when addressing concerns that influence society
(Tyo, 1979). They also construct reasoned findings based on historical
or existing evidence to challenge or assert notions, beliefs, or actions.

Social studies involve managing information by combining data from
various sources to understand individuals, locations, and problems
over time. Students investigate historical and modern subjects using
various research techniques. They interpret, organize, and dissem-
inate knowledge, synthesize information, and assess its relevance,
validity, and reliability to deepen understanding of topics or issues.

In social studies, problem solving involves addressing community
concerns using traditional and contemporary approaches. Students
identify historical and existing issues, recognize that solutions can
create new challenges, and choose actions with flexibility, creativity,
and fairness. They value diverse perspectives on economic, social,
political, ecological, or environmental problems and their potential
consequences.

In social studies, creativity and innovation are about seeing oppor-
tunities and acting to bring about change. Students should be able
to: Generate opportunities or results to inform, influence, or instigate
action on issues; Show initiative, curiosity, and audacity when taking
risks to tackle problems; and adjust existing or build up fresh ap-
proaches to tackle economic, social, cultural, or environmental issues.
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Communication Social studies involve discussing past or present issues using appro-
priate language, protocols, and modes of expression. Students par-
ticipate in debates, conversations, and displays to generate meaning
and share perspectives. They consider audience, goal, perspectives,
and context, and use a range of verbal, written, or illustration modes
to express ideas. They also show consideration and sensitivity to cus-
toms and traditions when exchanging thoughts.

Collaboration In social studies, collaboration involves fostering and maintaining
relationships with others, demonstrating cooperation, flexibility, and
compromise. Students must cultivate social awareness, respect each
member’s unique contribution, negotiate conflicts, and consider oth-
ers’ values, perspectives, and beliefs to work towards common goals
in communities.

Personal Growth and Social studies emphasize personal growth and well-being by foster-

Well-Being ing self-awareness and identity, fostering wholesome communities,
and promoting responsible citizenship. Students should assess their
learning, understand the impact of their decisions on their communi-
ty, use their rights to form relationships, and strive for a diverse, mul-
ticultural society. They should be creative and tenacious in promoting
the welfare of both individuals and groups.

Cultural and Global Citi- Cultural and global citizenship in social studies involves morally up-

zenship holding the welfare of communities by acknowledging their unique
traits, taking initiative to advance thriving communities, and ad-
dressing issues with justice, equity, fairness, and empathy. Students
should demonstrate their initiative and stewardship in addressing
these issues.

Methodology and Role fo Social Studied Teacher

Social science tools and inquiry involve understanding overarching themes and concepts
from social studies, integrating knowledge across disciplines like history, geography,
economics, government, psychology, sociology, and anthropology. Teachers should use
this knowledge and skills to present incorporated teaching in secondary school to learn key
themes, concepts (Kim, 2015), and modes of inquiry that address the National Curriculum
Framework themes.

Motivation and interaction are essential aspects of social studies education, as teachers must
comprehend how humans construct, discover, share, and adjust to culture, value its role in shaping
lives and society, and formulate informed judgments in an increasingly co-dependent
society (NCERT, 2019). Time continuity and change (History) are crucial aspects of social
studies education, as educators ought to investigate past structures, values, and beliefs;
they should also learn how to conduct historical research and interpretation, and they
should comprehend the relationships between choices made by individuals and their
outcomes.

43



Journal of Research and Innovation in Education

Since historical understanding and the concept of time are socially constructed, educators in social
studies must educate students about Time, Continuity, and Change at the appropriate school level.
To explain and examine historical shifts and continuity structures, they should use fundamental
ideas like time, chronology, causality, change, conflict, and complexity. Teachers should explore,
construe, and scrutinize multiple historical and modern-day standpoints, employing empathy,
disbelief, and significant judgment (Burns, 1979). They should provide students with the tools they
need to apply concepts, theories, and historical inquiry techniques to assess and evaluate public
policy-related actions and analyze historical and modern developments.

Competency-Based Education (CBE) is a strategy that aims to equip students with the
necessary skills, knowledge, and attitudes for success in specific areas of study (Gervais,
2016), such as Social Studies. To effectively implement CBE in Social Studies, it involves
defining competencies, aligning the curriculum, integrating interdisciplinary approaches,
using active learning techniques, implementing technology, and differentiating instruction.
Assessment strategies include formative assessments, summative assessments, and rubrics
(Gupta, 2014). Collaboration with educators, curriculum developers, and industry experts
is crucial to identifying key competencies, such as historical analysis, critical thinking,
political systems, geographic literacy, economic principles, and cultural awareness. The
curriculum should align with these competencies, and interdisciplinary approaches
should be integrated to provide a holistic understanding of complex issues. Continuous
improvement is essential, and feedback from students and educators can be used to assess
the effectiveness of the CBE approach. Analyzing student performance data can identify
trends, strengths, and areas for improvement, and ongoing professional development can
enhance educators’ understanding and implementation of CBE in Social Studies.

Data Interpretation and Findings

Conventional social studies teaching methods, such as lectures, textbooks, and
standardized tests, effectively impart knowledge and skills in history, geography, civics,
and economics. However, these methods may only partially develop higher-order thinking
skills, attitudinal competencies, and various skills and knowledge integration. Field trip
methods can help students develop analytical skills, while experiential learning and
discussions are essential for fostering attitudinal competencies like civic engagement and
empathy. Traditional methods may need help to integrate skills and knowledge effectively,
as students may only sometimes see the connections between different subjects (Banks
& Banks, 2004). Cooperative learning strategies can provide a mix of academic abilities
and interpersonal skills often lacking in traditional methods. Additionally, traditional
assessment methods like multiple-choice tests may only partially capture students’
understanding and competencies. Educators may need to incorporate more interactive,
experiential, and performance-based methods alongside traditional instruction to achieve
a more comprehensive set of subject-specific competencies.
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Social Studies education is significantly influenced by educators” beliefs about students’
skills, abilities, competencies, and learning outcomes. These beliefs can be categorized into
a growth mindset, fixed mindset, student potential, cultural and socioeconomic factors,
and instructional strategies. Educators who adopt a growth mindset believe that students
can develop their skills through effort and persistence, while those with a fixed mindset
may view abilities as static. They also believe in the importance of differentiated instruction
and the impact of cultural and socioeconomic factors on students” abilities. Educators’
practices in the classroom include active learning, collaborative learning, formative
assessments, summative assessments, and differentiation. Key outcomes include critical
thinking, civic engagement, cultural awareness, and historical perspective. Educators can
enhance student learning and achievement by fostering a growth mindset, recognizing
diverse student potential, and implementing inclusive and engaging teaching strategies.
Continuous professional development and reflective practices can further support
educators in aligning their beliefs with effective teaching practices, ultimately leading to
improved learning outcomes in Social Studies.

The research focuses on the perception and definition of concepts such as skill, ability,
competence, proficiency, qualification, ability, skill, and learning outcome by experts in
educational sciences. The findings are presented in order of research objectives, with
quantitative and qualitative data collected using a data collection tool. Document review,
in-depth literature review, and compilation were used to gather data for the second and
third research objectives. Participants were asked to evaluate the appropriateness of these
definitions, with the matching percentage of their opinions shown in Figure 2.

Figure 2 illustrates that the concept of PARTICIPANTS OPINION

learning outcome has the highest matching

rate, while the concept of attitude has .
the lowest matching rate. The definition

of “learning outcome” as it appears in

the National Curriculum Framework is w
provided in the options for the concept.
The statements regarding what a learner

Attitude Ability skill Competences Learning Outcomes

Unmatched

knows, understands and is able to do on
completion of a learning process” is how
the Framework defines learning outcomes
(NCF, 2016). This result suggests that a greater rate of adoption is seen for the definition
of the term “learning outcome”. This conclusion is supported by the fact that since 2001,
Kerala’s curricula and educational programmers (SSA) have made extensive use of the term
“learning outcome.” It has a relatively low matching rate for the competence, skill, and
ability concepts that became widely used in education. To provide a better understanding
of the outcomes, Table 1 below presents the pertinent findings.
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Table 1: Participants Agreement on the Concepts and Suggestions

Percentage Skill Ability  Attitude Competence  Learning Outcome
Skill 43 10 8 7 10

Ability 9 54 10 9 7

Attitude 17 9 49 18 12

Competence 9 17 18 54 9

Learning Outcome 18 5 9 6 51

Others

Suggestions 2 2 2 4 5

Table 1 above shows that there is disagreement among the participants regarding what
constitutes competency, attitude, and skill. Of the participants, 40% believed that their
definitions of competence matched the concept of competence; the remaining participants
believed that their definitions matched the concepts of attitude (21%), skill (18%), and
ability (11%). There is a similar situation with the definitions of what constitutes attitude.
Although 30% of participants believed that the definitions of attitude found in the literature
were connected to the idea of attitude, a sizable portion of participants specifically
connected them to the ideas of competence (16%) and skill (21%).

The answers provided to the idea of ability are the most startling feature of the results.
The definitions of ability found in the literature are associated with the concept of ability
by 35% of participants, while the concept of attitude is associated with them by 37% of
participants, a higher percentage than that of the concept of skills. Competence (16%) is
the next concept that matches the definitions of ability. When the participants felt that
the definitions provided in the items had nothing to do with the concepts in the options,
they were asked to select “Other” and add their own concept suggestions in the open-
ended question box. In terms ability (10%) and skill (7%), which are written in this open-
ended section, are the most common ones found in the responses. This suggests that the
participants are unfamiliar with the National Curriculum Framework and the competency-
based outcomes of social studies education.

Also, it is noted that the relationship between educators’ beliefs about skills, abilities,
competence, proficiency, qualification, and learning outcomes in Social Studies education
is significantly different from their current practices. These discrepancies can be attributed
to various factors, including the misalignment between definitions and practices. These
factors include understanding and translating concepts into practice, external pressures like
standardized testing, curriculum mandates, lack of professional development, insufficient
resources, classroom dynamics, student readiness, and cultural and contextual factors
(Shubina & Kulakli, 2019). Educators may have progressive beliefs about the importance
of skill development, competence, and learning outcomes, but in practice; these concepts
can be interpreted in varied ways, leading to a focus on rote memorization or standardized
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test preparation. This lack of clarity can lead to reliance on outdated teaching methods.

External pressures like standardized testing and curriculum mandates can also create
a misalignment between educators” beliefs and practices. Teachers may prioritize test
preparation over comprehensive learning outcomes, limiting the scope of what is taught.
Professional development opportunities may not focus on translating beliefs into actionable
strategies, and inadequate resources can hinder the implementation of innovative practices.
However, bridging the gap between educators” beliefs and practices in Social Studies
education is crucial for creating a more coherent and effective educational experience. By
fostering an environment that supports reflective practice, provides adequate training,
and values diverse educational outcomes, we can create a more effective educational
experience.

As suggested, active learning and differentiated instruction are widely believed to be
essential for student engagement, but many teachers still rely heavily on traditional
methods due to a lack of resources, training, or institutional support (Stipek et al., 2001).
Differentiated instruction is also a belief, but many need help implementing it due to
large class sizes, standardized curricula, or insufficient training. Assessment methods,
while often formative, are often summative and focus on rote memorization, which
may not accurately reflect students’ competencies or learning outcomes. Competence
and proficiency are often measured through practical application, but assessments often
emphasize theoretical knowledge rather than practical skills. Factors contributing to
disparities in teaching practices include limited access to professional development,
institutional constraints, classroom management, and time and resources constraints
(Hare, 2000). To bridge these gaps, strategies such as ongoing professional development,
collaborative learning communities, curriculum flexibility, and assessment reform can be
employed. By recognizing and addressing these disparities, educators can create more
effective learning environments that align with their beliefs, ultimately enhancing student
engagement and achievement in Social Studies.

Findings

* Developing higher-order thinking abilities, attitudinal competences, and the
integration of diverse skills and information may not be entirely possible with
traditional teaching approaches like lectures, textbooks, and standardized
assessments.

e Traditional methods may struggle to integrate skills and knowledge effectively, as
students may not always see the connections between different subjects.

e Traditional assessment methods, such as paper-pencil tests, may not fully capture
students” understanding and competencies.
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e To achieve a more comprehensive set of subject-specific competencies, educators
may need to incorporate more interactive, experiential, and performance-based
methods alongside traditional instruction.

e Educators” right conception about students” skills, abilities, competencies, and
learning outcomes are significantly influenced by their beliefs.

e Educators who adopt a growth mindset believe that students can develop their
skills through effort and persistence.

e In contemporary classrooms, educators are supposed to be practices active
learning, collaborative learning, formative assessments, summative assessments,
and differentiation.

e Therefore, among today’s social studies teachers, it is crucial to have a correct
understanding and definition of notions like skill, ability, competence, proficiency,
qualification, ability, skill, and learning outcome.

e The study finds that there is disagreement among the participants regarding what
constitutes competency, attitude, and skill.

e The most common responses to the idea of ability are the definitions of ability
found in the literature, while the concept of attitude is associated with personal
conception than academic framework.

e It is also finds that the educators’ beliefs about skills, abilities, competence,
proficiency, qualification, and learning outcomes differ significantly from their
current practices.

e Factors contributing to these discrepancies include understanding concepts,
translating them into practice, external pressures like standardized testing,
curriculum mandates, lack of professional development, insufficient resources,
classroom dynamics, student readiness, and cultural and contextual factors.

e Teachers may prioritize test preparation over comprehensive learning outcomes,
leading to reliance on outdated teaching methods.

e Bridging the gap between educators” beliefs and practices is crucial for creating a
more effective educational experience.

e Activelearning and differentiated instruction are essential for student engagement,
but many teachers rely on traditional methods due to lack of resources, training, or
institutional support.

e Today’s assessment methods, both formative and summative, may not accurately
reflect students” competencies or learning outcomes.
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Conclusion

Competency-based education is a modern learning approach that has gained international
recognition. It involves determining the knowledge, skills, and attitudes expected of
individuals regarding behavior patterns. Then, unique yet flexible experiences are provided
to help individuals acquire these behaviors. Social studies education needs to enhances
students’ social and personal competencies, including historical knowledge, geographical
awareness, political systems, economic principles, and cultural diversity. The results of
matching the definition and practice show discrepancies because of the educators” beliefs
and actual practices regarding skills, ability, competence, proficiency, qualification, ability,
skill, and learning outcome, as well as their realizations through social studies classroom
practices. The results of this study show that the ideas of skill and learning outcomes are
widely accepted and utilized. However, the same cannot be said for the ideas of ability,
attitude, and competency. More than half of educators today do not use the concept of
ability, as stated in the literature, even though it has a higher matching rate than the other
three concepts.
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